Article

Journal of Research in

Innovative Methods of Using International Education

o o 2023, Vol. 22(2) 99-107
Authentic Materials and © The Author(s) 2023

Article reuse guidelines:

Simultaneous Interpretation in sagepub.com/journals-permissions

DOI: 10.1177/14752409222999107

TeaChin Forei n Lan uages https://www.jrie.org
s 8 stag ®SAGE

L B Bozorova, O U Utapova, M R Nuriddinova and B B Shukurullayeva

Gulistan State University, Republic of Uzbekistan

Abstract

Authentic materials are among the most important tools a teacher can and must use in class in order to make his/her teaching
go smoothly and be effective in transmitting the necessary knowledge to all students. In this paper, the authors will discuss
the effect of using authentic materials and simultaneous interpretation in teaching foreign languages, because a number of
studies point out that the use of authentic materials is regarded a powerful means to motivate learners, arouse their interest
and expose them to the real language they will face in the real world.
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Introduction

The use of authentic materials in EFL classes is not new, because teachers started using them in the 1970s as a
result of the spread of the Communicative Language Teaching Approach. Martinez (2002), defines authentic
materials as the materials which are prepared for native speakers and not designed to be used for teaching
purposes. Kilickaya (2004) has another definition for authentic materials, which is "exposure to real language and
use in its own community." Nowadays, preparing students for real life situations is of utmost concern for English
language teachers, especially in EFL classes.

Therefore, like other teachers around the world, especially in places where English is a foreign language,
Uzbek teachers need to adopt effective teaching materials, in order to help their students learn English better, as
well as prepare them to communicate with the outside world. Bacon and Finnemann (1990: 459), state that
teachers need to "find ways and means of exploiting authentic materials in classroom instructions."

Many researchers state that if students are willing to use English language sufficiently, they must be exposed
to the language, exactly as it is used in real life situations by native speakers. Nuttall (1996) argues that "authentic
texts can be motivating because they are proof that the language is used for real-life purpose by real people."
Widdowson (1990) and Harmer (2001) use the terms — authentic and — non-authentic to distinguish between
the two, but the point is not in the language materials themselves but rather on their outcomes and their
effectiveness. These can be measured only by the learners’ observable and measurable performances. Nunan
(1997) mentioned in Widdowson (1990), believes that exposing learners to authentic materials is indispensable,
because of the rich language input they provide. Exposing students to such language forms will enable them to
cope with genuine interaction, whether it is inside or outside the classroom. Researchers claim that when authentic
materials are used with the purpose of students’ learning, students will have a sense that the real language for
communication is being learnt, as opposed to classroom language itself. In contrast to the design of the text books,
authentic materials are intrinsically more active, interesting and stimulating (Lee, 1995; Little, Devitt & Singleton,
1988; Peacock, 1997; Shei, 2001).
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Furthermore, students are very keen on the originality of things, particularly when the matter is connected with
their learning. So, authentic texts will bring them closer to the target language culture, and therefore this will result
in them making the learning process overall an even more enjoyable and thus, motivating.

Authentic materials

This section will go through some of the common definitions of the term "authentic materials", from the point of
view of the following writers:

1. Herrington and Oliver (2000) suggested a new pedagogical term, called "authentic learning". This term is
directly related to the students' real life and prepares them to face and deal with real world situations.

2. According to Herod (2002) authentic learning 'materials and activities' are designed to imitate the real world
situations.

3. Nunan (1988) defines authentic materials as the materials "which have been produced for purposes other
than to teach language".

4. Jordan (1997) defines authentic texts as the ones which are not designed for pedagogical aims.

5. Jacobson et al (2003, p. 1) sees authentic materials as printed materials, which are used in classrooms in the
same way they would be used in real life.

6. In other words, Stubbs (1996) defines authentic texts as "actual, attested, and such that they have real
authentic instances of use."

7. According to Carter & Nunan (2001, p. 68) authentic materials are "ordinary texts not produced specifically
for language teaching purposes."

Authenticity

According to Rost (2005) authenticity is one of the terms which researchers talk about questionably. Kilickaya
(2004), states that authenticity has been put under deep discussion by many researchers. As a result, they came up
with different definitions for this problematic term. Defining ‘authenticity' is a vital element for both materials
designers and language teachers, who are willing to employ authenticity in language teaching in EFL classrooms.
There were a number of studies engaged with studying authenticity and the use of authentic materials in EFL
classes. For many researchers, authenticity is very significant, because it prepares the learners for the real world
situations in terms of using the target language. On the other hand, using less authentic materials with our learners,
may lead to less practice in the real world. According to Hedge (2000) the notion of authenticity, came to the
surface in association with communicative approach in language teaching in the 1970-s. Defining authenticity is
not an easy matter. Therefore, there are various differences among writers, regarding the definition of this term.
According to Tatsuki (2006) "authenticity, is taken as being synonymous with genuineness, realness, truthfulness,
validity, reliability... of materials." Furthermore, MacDonald et al. (2006) state that —if a correspondence occurs
between the texts used by teachers in the classrooms and kinds of texts used in the real world, in this case, these
texts can be regarded authenticl. Mishan (2005), states that there are three approaches which are regarded as the
basis for the term authenticity in language teaching. These are communicative, materials-focused and humanistic
approaches. Communicative approach: in this approach, the focus is on communication from both sides — the
learning process and the teaching methods. Materials-focused approach: the learning in this approach is text-
centered. Humanistic approach: this approach emphasizes the unity of learners' feelings and the learning process.

Widdowson (1996, p. 67) states that teaching "real English as it functions in contextually appropriate ways,
needs to refer to... how people who have the language as an L1 actually put it, to communicative use."
Furthermore, Dunlop (1981), states that because being able to read authentic materials is important for learners,
teachers have to use more of this type of materials in the classrooms. Otte (2006, p. 56) believes that learners need
to "practice using authentic language themselves, in order to be better prepared to deal with authentic language in
the real world." According to Brown and Eskenzai (2004), by using textbooks alone, learners will not be exposed
to the real language, as it is used in the real world.

Types of authenticity

According to Breen (1985) there are four types of authenticity. These are: text authenticity, learner authenticity,
task authenticity and authenticity of the classroom. These types are discussed below: Authenticity of text: refers
to the authentic qualities of a text. Authentic texts in the context of language learning, means any source of
information used to help learners to develop an authentic understanding.
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- Authenticity of learners: refers to the ability of learners to interpret the meaning present in the text like the
native speakers do in the real world.

- Authenticity of the tasks: refers to the chosen tasks provided for the learners to be engaged in an authentic
communication and authentic aims for learning.

- Authenticity of the classroom: the most important role of the classroom is to enable the learners to experience
"public and interpersonal sharing of content of language learning, the sharing of problems with such content, and
revealing of the most effective means and strategies to overcome such problems.” Breen (1985, p. 67).

The use of authentic materials in the EFL classroom

Using inappropriate teaching materials makes learners face difficulties in learning a foreign language. Learners
need to be motivated to succeed in learning any language. Therefore, teaching materials must be motivating and
raise learners' interest. If teaching materials are not interesting and motivating, learners will learn nothing. In order
to help students learn better, a lot of researchers suggest using authentic materials (AM). The use of AM in
teaching has come under discussion since the 1970-s. Many researchers study the impact of this kind of materials
on learners. Using authentic materials particularly in teaching language in classrooms has been effective over the
past decades. Many researchers shed more light on the usefulness of authentic materials to support language
learning and teaching (Guariento and Morley, 2001; Paltridge, 2001; Shrum and Glisan, 2000). Most of them state
that this kind of materials help increase the learners’ motivation towards reading. For instance, (Otte, 2006 and
Thanajaro, 2000) noticed that learners' self-satisfaction and motivation showed improvement after employing
authentic texts in the classroom. Authentic materials help motivate learners learn the language by making them
feel that they are learning the 'real’ language (Guariento & Morely, 2001). Whereas Hyland (2003, p. 94) states
that one of the most important advantages of using authentic materials is that it increases learners' motivation and
reflects positively on the learning process. In other words, students learn the language better when we as teachers
use authentic materials as a teaching aid.

Furthermore, as it was already mentioned before, it was concluded that authentic materials are helpful in
developing learners' reading skills. "Without the use of authentic materials while exposing learners to EFL
situations, it is difficult to anticipate how the learner will perform in the real situations.” Tirth (n.d.) Peacock
(1997) cited in Richards (2001), mentions several reasons for using authentic materials in the classroom. These
are: (1) they prepare learners for real life, (2) they meet learners' needs, (3) they affect learners’ motivation
positively, (4) they encourage teachers to adopt effective teaching methods and (5) they present authentic
information about culture. Authentic materials therefore, help learners realize the relationship between the
language presented in the classroom and the language used in real world situations. From his side, Genhard (1996)
believes that authentic materials "contextualize™ the language learning. In addition, authentic materials help to
bridge the gap between the language being taught in the classroom and the language used by real people in real
situations in the real world.

Types of authentic materials

Teaching materials are a very essential part of teaching and learning a foreign language. These days, the resources
for teaching materials are available for everybody. The internet is regarded as a very important and rich source
for authentic materials. Genhard (1996) classified authentic materials into three categories as follows:

1. Authentic listening materials, such as radio news, cartoons, songs, etc.

2. Authentic visual materials, such as street signs, magazines and newspapers pictures, post cards, etc.

3. Authentic printed materials, such as sports reports, newspapers, restaurant menus, train tickets, etc.

Selecting authentic materials

Nunan (1989) divides communicative classroom tasks into two categories. These are:

- 'real world": this type of task provides the learners with a chance to be involved in ‘approximate' practice of
the language and behaviors they might need beyond the classroom.

- 'pedagogic': this type 'stimulates interned process of acquisition' only without getting the learners to practice
the skill that might be needed in the real world. This type is represented in the course books used by teachers in
the class. Therefore, using authentic materials is necessary for learners to be prepared for dealing with real world
situations. Here, it is the teachers' role to choose suitable authentic tasks to support learners' learning. Teachers
need some criteria to lighten their path, to be able to choose the tasks the learners will benefit from.
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According to McGrath (2002) there are eight criteria to be considered when choosing appropriate authentic
texts. These are: (1) Relevance to course book and learners' needs, (2) Topic interest, (3) Cultural fitness, (4)
Logistical considerations, (5) Cognitive demands, (6) Linguistic demands, (7) Quality and (8) Exploitability.
There are three main criteria used to choose and access texts to be used in the classroom: "suitability of the content,
exploitability and readability." (Nuttal, in Sacha n.d.) Suitability is regarded as the most important one, because
it means that reading materials must arouse the learners' interest, meet their needs and motivate them.
Exploitability stands for the way in which the text is used to develop the reading competence of learners, while
readability refers to the difficulty and complexity of a text. The reading text must not contain too difficult or
demanding words and structures. It must also suit the learners' level of English. Otherwise, it might de-motivate
the learners and have a negative effect. Berardo (2006), states that two more important criteria must also be taken
into account by teachers when selecting authentic materials, which are: variety and presentation. Using different
types of texts helps to make the reading tasks more interesting. Also, presenting the materials in an authentic
context is a key element to attract learners’ attention and interest. That means using colored pictures, diagrams,
photos, etc. Some teachers might argue that they cannot teach only using authentic materials and ignore the
assigned tasks (non-authentic) in the course book.

In this case, Foppoli (2006) suggests that teachers can teach the assigned tasks in the course book, use authentic
materials to support and enhance students' learning.

Advantages of authentic materials

Most researchers realize the role of authentic materials in language teaching. They believe that authentic materials
scaffold learners' learning of a target language more sufficiently (Guariento & Morley, 2001; Wilcox & Oaks,
1999; Weyers, 1999). They state that using authentic materials has linguistic and non-linguistic advantages, which
are:

Linguistic advantages:

Going through some empirical studies conducted concerning the effectiveness of authentic materials, it is
obvious that authentic materials had a positive effect on learners' achievement. For instance, Otte (2006) studied
the effect of aural authentic texts on listening comprehension skills of a number of students involved in a study at
a university in USA. He noticed that authentic materials developed the students' listening comprehension skills
and their motivation as well. In addition, it’s a fact that a number of researchers have confirmed the role of
authentic materials in developing reading skills through introducing learners to new vocabulary and expressions.
Harmer (1994) states that authentic material has positive effects on learners, in that it: (1) helps learners to produce
better language. (2) helps learners to acquire the language faster (3) makes learners more confident to deal with
real life situations. Furthermore, (Philips and Shettlsworth, 1978; Clarke 1989; Peacock 1997, cited in Richards,
2001) regard authentic materials useful in language teaching, for the following reasons: (1) they expose learners
to real language; (2) they are more related to learners' needs; (3) they have a positive effect on learners' motivation;
(4) they bring cultural information to the students’ attention. They encourage teachers to adopt creative teaching
approach. "Authentic texts can be motivating, because they are a proof that the language is used for real-life
purposes by real people." (Nuttall 1996, p. 172) Although the authentic materials play an important role in
supporting students' learning of a foreign language by giving them an opportunity to deal with situations similar
to the real world situations outside the classroom, there are many difficulties that hinder the use of such materials
by teachers. Teachers might say that they cannot depend only on authentic materials in teaching Reading. Nunan
(1999), states that teachers cannot depend only on authentic materials for teaching in the classroom. Therefore,
they can use both: authentic and artificial (non-authentic) materials, because learners need to get accustomed to
both types.

Non-linguistic advantages:

Besides the linguistic advantages, authentic materials have some non-linguistic advantages, too. Researchers
such as Gilmore (2007) and Sherman (2003) believe that authentic materials have a strong positive effect on
motivation. Motivation is regarded as the key element in the success of learning in general, and in learning
languages in particular. For his part, Kilickaya (2004) states that using authentic materials helps increase learners'
motivation for learning a language, because they feel that they are practicing a real language used beyond the
classroom. In addition, some empirical studies conducted by Thanajaro (2000) and Otte (2006), concluded that
authentic materials have a positive effect on learners' motivation and encourage them to learn better. Berardo
(2006) experienced using authentic materials and notices that they contributed in increasing his learners'



Bozorova et al. 103

motivation and he himself, likes using them. Sherman (2003), mentions that the importance of authentic materials
reside in the fact that "it is a window into culture." Finally, Garcia (1991) claims that using authentic reading
materials helps to improve the learners' cultural awareness. To conclude, it is obvious from the previously
mentioned arguments that authentic materials have a positive contribution in the field of language teaching and
learning. Hence, it merits to be adopted by language teachers to enhance their learners' learning progress. When
teachers decide to use authentic materials in the classroom they "need to have a clear pedagogic goal in mind:
what precisely they want students to learn from these materials.” (Senior 2005, p. 71) One more point to be stated
here is that learners will learn better and benefit from the use of authentic materials, if they get sufficient support
from teachers.

Disadvantages of authentic materials

Although a lot of researchers argue that authentic materials have made a noticeable contribution in foreign
language teaching and learning, there are some scholars who are against the use of this kind of materials claiming
that they have no value. For instance, Kilickaya (2004) claims that authentic materials add a burden on teachers,
as they may contain difficult vocabulary and structures which need more effort to be simplified and explained, in
order to make them appropriate for their learners. Mihwa (1994) found that the level of reading comprehension
of weak ESL learners was not affected by the text, regardless of its type, authentic or non-authentic. In addition,
Kienbaum et al. (1986) state that there are no significant differences in learners' performance: between learners
using authentic materials and others who use traditional materials. Furthermore, it is a challenging issue for
teachers to search for suitable authentic materials to design tasks for their learners. Miller (2005) also states that

authentic materials are "too difficult and time consuming to select, edit and prepare.” In addition, Martinez
(2002) argues that authentic materials are regarded too culturally biased and difficult to comprehend by learners
in the classroom. He also adds concerning the cultural effect, that "authentic texts from one culture may give a
false impression to students from another, unless they are presented in an authentic context which makes it clear
precisely what they exemplify." Kilickaya (2004) believes that using authentic materials with weak learners
frustrate and de-motivate them, because they lack the required skills and vocabulary to deal with presented text,
successfully. Guariento and Morley (2001, p. 347) assert "At lower levels... the use of authentic texts may not
only prevent learners from responding in meaningful ways, but can also lead them to feel frustrated, confused
and... de-motivated.” In conclusion and after having revised the related literature, we can claim that the
advantages of using authentic materials in teaching learners in ESL classrooms outweigh the disadvantages.
Therefore, teachers should consider them seriously as a successful aid in teaching a foreign language.

The use of authentic materials and students’ level

Although using authentic materials in teaching a foreign language is recommended by many researchers, we
should ask ourselves whether it is appropriate for all students at all levels. One important point is that when using
authentic materials, we must bear in mind the learners' level. This is vital to obtain the highest level of benefit
from using authentic materials in the classroom. In other words, if the materials are beyond the learners' ability or
level, it might lead to demotivation and discourage learners from learning the target language. Kim (2000) and
Kilickaya (2004) state that authentic materials can be used with advanced and intermediate level learners only.
Other researchers such as Miller (2005) and McNeil (1994) have another view. They believe that authentic
materials can be used even with lower level learners. Teachers must be aware that they can only benefit from the
use of authentic materials, on one condition: that is, if they are used in the classroom in the same context that they
were designed for, in the real world. Taylor (1994) mentions that: "a text can only be truly authentic in the context
for which it was originally written."

Simultaneous interpreting

Language interpreting or interpretation is the intellectual activity of facilitating oral and sign-language
communication, either simultaneously or consecutively, between two or more users of different languages. A
simultaneous interpreter is - as you can tell by looking at the words - someone who interprets for someone in
another language while the speaker speaks without interruption. This is the opposite of consecutive interpreting,
because a consecutive interpreter awaits his turn and does not start speaking until the speaker allows him the time
to do so. Simultaneous interpreting is one of the most common kinds of interpreting, but also the most difficult



104 Journal of Research in International Education 22(2)

one. Very few translators (who are used to getting the time to really think about their translations) can do it, and
not even all interpreters can do it well.

Simultaneous interpreting has a number of indisputable advantages over consecutive interpreting: (1)
efficiency in conducting international events in which several languages are used; (2) less expenditure of time and
money: the event proceeds at its own pace regardless of the language of the speaker — this decreases the time
necessary to hold the event and the material resources required; (3) convenience for the listeners: the participants
can hear the presentation in the original language without interruption for translation.

It is really a very complex process to interpret simultaneously, one that only very few interpreters can handle
well. A speaker is speaking, and that speaker does not stop or pause. He keeps talking. Therefore, the interpreter
must do the following while the speaker is talking: listen to what the speaker is saying; translate it in his mind;
render the translation in his microphone; and (and this is the most difficult part) at the same time listen to what is
being said while he is speaking himself.

This requires a kind of mental miracle, and that is why it is an unusually demanding and complex activity to
carry out, one that requires an unusual level of concentration, which tires out the interpreter rather soon — which
affects his concentration, which, in turn, affects his performance.

Simultaneous interpreting is not only an art, but also a technology. Therefore, there are certain basic principles
followed during the process of interpreting in order to achieve goals more efficiently. The following principles
can be employed to guide our simultaneous interpreting:

A. Syntactic Linearity

According to the original structure of the sentence that a interpreter has heard, he divides the whole sentence
into several parts, and then combines them together with various skills to express the entire meaning.

B. Adjustment

It is a vital step in the interpreting process. The interpreter should adjust structure, correct mistakes and add
the missing information with the new content he receives.

C. Anticipation

A good simultaneous interpreter should know how to predict what the speaker would say next with his own
language ability, knowledge and experience, which can save a lot of time and energy, thus following the pace of
the speaker.

D. Reformulation

Reformulation is the overall strategy in simultaneous interpreting. Reformulation can help interpreter to
reorganize the original information according to the convention of target language.

E. Simplification

It asks the simultaneous interpreter to simplify the words to explain, induce and generalize the original content
without affecting the convey of main information when he meets some difficulties which he cannot handle with
the target language or some technical materials which is hard for the listeners to understand.

F. Faithfulness

It is always regarded as the criterion to evaluate translation. But it is hard to follow it in simultaneous
interpreting because interpreters have not enough time to think and deal during interpreting. What the interpreter
can deliver all the meaning and most of the information the speaker expresses in the way which listeners can
accept easily.

Simultaneous interpretation: challenges

Based on the results of this study, it can be concluded that the modern development of simultaneous interpretation
technologies requires the implementation of a new concept for the professional training of simultaneous
interpreters at universities. This concept is based on the idea that human-computer interaction should be seen as
a symbiosis without alternative in order to achieve qualitatively new levels of organization, implementation and
efficiency in the simultaneous interpreting process. The practical embodiment of the concept should be the
formation of information and technological competence of the simultaneous interpreter, which provides his ability
to receive and process the signal with input speech and its translation into the target language with the subsequent
implementation of the algorithm of target online transmission of audio signal with translated speech of proper
quality to the listener, using the necessary set of information resources, software, organizational measures and
technical devices.
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The main ways and conditions to ensure the formation of information and technological competence of a
simultaneous interpreter are:

« differentiating the stages of learning information technologies in interpretation by level of difficulty and
relating them to the levels of mastery of interpretation technologies in the respective years of study,

» modernization of the selected academic courses content in terms of broadening the scope of knowledge and
skills in the application of information and communication technologies in the preparation and process of
simultaneous interpreting,

+ applying a way of unifying the study of similar operations that are common to different systems in translation
and interpretation,

» creating and using a specialized simultaneous interpretation laboratory that meets specific requirements.

The key to the success of the proposed concept is the teachers’ readiness to perceive the latest technologies of
simultaneous interpretation and their proper level of familiarity with them. This can be facilitated by a set of
activities that include promoting the latest technologies of simultaneous interpretation, making teachers aware of
their features and advantages, and teaching them modern tools for implementing such technologies.

Conclusion

After going through the related literature, it is obvious that the use of authentic materials in language teaching is
supported by many researchers. They regard the use of this type of materials as a useful means to motivate learners,
arouse their interest and expose them to real language they will face in the real world. In addition, authentic
materials encourage learners to learn a particular language successfully, because they notice they are dealing with
the language in real life. According to Guariento & Morely (2001), authentic materials help to motivate learners
learn the language by making them feel they are learning the 'real’ language. In addition, Hyland (2003, p. 94)
states that one of the most important advantages of using authentic materials, is that it increases learners’
motivation and reflects positively on their learning process. Still, some researchers are against the use of authentic
materials in the classroom, because they believe that they might be too culturally biased and contain complex
words and structure. This might frustrate learners. In spite of this negative view, the advantages of using authentic
materials in teaching learners in ESL classrooms, outweigh the disadvantages, and they are still a vital approach
which should be adopted by EFL teachers, in order to support their learners' language learning process, as proven
by a number of researchers such as (Thanajaro, 2000; Kilickaya, 2004; Otte, 2006). Furthermore, the results of
the study carried out by Baniabdelrahman (2006) prove that using authentic materials in teaching English to EFL
learners is "more effective than using non-authentic materials. The latter is and will surely be the researchers’
conviction of the vital role that such authentic materials have, and will play for an effective, practical learning
process that must happen in every teachers’ classroom.

As for the simultaneous interpretation, it is all about honing and practicing the skill for interpreters. With an
increase in international events around the world and the growing prominence of making a mark with your speech,
the role of a simultaneous interpreter has come under the spotlight more now than ever before. It is one of the best
ways of conveying your message to your audience who speak a foreign language. Be it for businesses or
individuals, simultaneous interpretation is now crossing language and communication barriers and ensuring that
everything runs smoothly between the parties concerned. An excellent simultaneous interpreter can clinch that
deal for you with their superb language skills during the presentation, which otherwise would have been difficult
for you to conduct without the proper foreign language. In fact, such is the job of an excellent simultaneous
interpreter, which a good interpreter is not even noticed.
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